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Speech departments from 658 celleges and aciveraltie 
conpletefl guestionBaires in an inYestigaticfi of tte status^ / r 
philcaophy, contentf methods^ and mat erials *of the Interp erscnal 

%cooiuniGation course as it is curreDtly being taught* The study 
reyeaied that there is a consistent pattern In the nature of 
Interpersonal courses* Generally^ they are courses^ taught 

^independently ly regular fiill^tijie staff Hettbers> and offered for 
three credit hours %ith fi^e sections of th€ course offered each 
seniester, «ach section vith from 23 tc 30 s^ud^nts* The course 
philosophy is predominantly humanistic^beha vloristic with instructors 
devoting a rnaioriry of class time directly tc inteiperscnal 
cooiflunication • Little overall tiae is gi^en tc int lapersonal $nd 
small group ccmiQunicationp communication theory^ , and putllc^^^peakingo 
The survey indicated that most instructcrs appicach a bal^ance tttirien 
theory^ and performance. This balasce is reflected in the use of both 
written ^:xamiiiations and class partlcipatigi as oetbcds for 
determini-ng student grades, which are generally datetmined by the 
inatruotoro net by the students. The invest igaticn supports the-^iflia 
that although interpersonal cofflmunicaticn c curses are ne^, they %;v 
appear to ha va gained a strong foothold in college an4 university ' 
speech c ur ric Ilia i CTables of findings are lnclud«d*) (FL) " 
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' -A StJWia OF THS'^&iiM'EffiOMAL COIMJ^ 
' ' . COtJHSS.AT U.S. COttiCiS MD UNIY^iTIES ' \ 

\ , m" \ ; ^ ^ ^' ' ^ ^ . . ■ - ^ ^ \ ■ 

'The hnrgBoning interea# In Intes^erso^l' Gommunlsatton instruotdon has; ^ 
developed, withia ths last fl^e years. As late ai 197^ Wise^ notsa the new 
emergency of Intfrpergonal communication in the ipeeGh-csiFiniuniqatiQn > - = 
'dlacipline*^ " Stevart prp^jiS^ thffb "intarperSQnal comraiani cation^ might ^come 

ODimoii to oQlleg0 freshmen and sophoftores of the eeventies as public 
epaaklng has been to undergraduate stadenta of the flftlai and airtles*". ^ Iw 
tto same yeay (1972) liardo dlacusses Aether intej^ersoaal ^^mmum^ttio.n^is/ 
merely a fad,^ Yirtually all that has been written about interperaonal . ^ 

cormiiunlcatlon inatruction appeai^g in the literaturt of %\m last five years* 

' - ■ ' '.. - 

■While mjmy of these articles propose philoso'phies^ teaching methods, ^ course 

. : . r ■ \ ■ ^ ' ^ . -^'r 

aontent^ md evaluation procedures "^o be incorporated in inte:^er8onal ^ 

coTrtmunication oourseS| tis^e is itill little a^aamant , about Khat constitutes 



a coiu'Se in inteipersonal commiinieation* Pearae contends from hig analysis of 

various approaehsa to tsaching' Intarper&bnal commmidatiDn that ''there is 

^ . * . . . . •. ^ ■ 

little cohsensus about what intarpersony. communiaation la or at least what 

ought to go' into a course about it. Work reviews Brfc materials on 

interpersonal cbnimuiiieatiDn and conclude a ttiafe^BpeecheducaVora disagree oo> 

' ^ ^ ^ * 6 - 

what should be incorporated into ihtsrpersonal^ctfmunicatiou c^ Hitter 

contends ^that it ii difficult to speak with great precision dbout ''the" 

interpersonal; commini cation curriculum.^ 

^ ' Becauee.tte study of ijitei^ersonal communication ripresents a new irea 
-within our discipline, and because of the lack , of a well<*developed cor^spt- 

^ ■ \. ■ • ■ ^ / . ' ^ 

imli^ation oil the Inte^eraonal commuiiication course, there arises a need for 



apMMe at colleges 'ind': u This study' riports ths st^tui, ,^ 

• . " it Is eurrshiiy tatfgiit at p--S« colliggs and uri'^'ersitlei . We .sought .to . 

Wie pu^ose of this aur^'^ waa to detartnina the aat^e Qf the 4fttwpe^^-^ 
^ gdhal 'Soursa it is aiJr'^^tly^tamght ang td^stabllgh artd defltie vha t ^^e" 
oo^rsi€ looka like today, Speclflcallyi iiiformtioii .waa sought on ^cottMe *^ 

v"^ . - ; \^ \ : , . >;■■ ■. - 

em'Ollnieiiti levfl, st^fin^-f phi^iophyi content or topics dowered; , and fortnat*^' 

, ' " ^ ' ^ '' . . ■ - - ■ • . ■ 

V' In additioai Ma acrught iaTorniatlon on iHBtcdctio^l m^teEia^^ and^mathodsj^ 
"^tepttnf pfodedureaj ^mperr%sotj- attd .ieaahlng problemgi ae well te>ctt)ookg ^ 
used, Fpc^hfe purposie oP thia sti^dy/ 'tttB IritMperaonal oourse wms^ bwadly * / -\ 
dafiaed as ^*bmaic laval or upper ^i¥el UQcJergi^aduate eoiiraas in intet^pHersonal/ 
^ />« CQnTbunicatioriv" ^ ■ j ^ ' ^ 

^' . ' f ' ■ ' ^ " 

^ %l iriyesti|atGr^ began W requeHtng a Copy of tbte quettioriiiatreSI&ed ''^ - 

/ ■ ■ / ^ ^ ' ^' ^ '^'"^^ ^ 

' . - - ' - 8 ' 

In tha Gibaon> KU^e, and Drune^ examihabion o£ the ^first course it^ speech* ^ 
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Af tet* extensile rnodlfication^ a| revised quegbiomai^e was sent to th^ Sj)eech 
Cotnmimic&^ioh Aesofilatlon Bducational Policies Boardi Further mdiSxoBtiQn 
-md revision occurred to inolude items that Boart memberi believed w^uld 
provide Important IriTp^s^atlon J u . 

Vtth the gporiaorsbip of the School of. Speech |offlmunlfeatior4 at Bowliiig 
Grem Sta^e ffi^v^tety and the assistance of the? Speech Coramuntoation A^socla-^ 
tioiL the investigators distributed a 0-itw questionnaire ih October 1977* 



It vas aiailed to the 2700 sdhbols a*d'c^Jleg€S p.t>the SCA mailing list 'of all 

/ ^ . ■ \ =^ • . ^ ■ ^ . - . . - ^ '-^ . 

junior and senior college and university spetch-'connniinl cation departTrenta* 

■ ./. ^ ■ ■ . ■ - ■ • • - ' = " 

ft'm definition of the iaterpersorial oomrminidatioii cowse appeared 'at the top 

4 of toe first page of the questioAnaire* Instructions on the Questionnaire 

I " * ' ' ' . , ' ^ " ' 

/aiked respondents fold the questionnatre to rsveal 4he retu.rn address and 
poatage--paid permit^ to iMfrt thft IBl answer sheet j and to staple and mall 
t^e Complated questldrinaire, , 

^ The deadline for submisalon of toe conplfted qaistionnaije ms November 
197T* % JanuaiT' 1978j^uiabla forms. ^are reoeived from 636 eollegts and 
unlverittlea (2h percent of the schoQls □ont^eteS) . AltHough thia percentage 
appeara loifj It ll impoirtant to note that of the 2700 colltges and univeraities 
on the SCA msillng list^p many of those' llited ^^are not actuallj speech depart- 
jtenta. The list includes names of people afflllatid -^Ith eommmication dls- 
orderHj theatre^ and imasa ^oommunicstion af well as interpersonal and publio 
GQnanuni cation* It was uaedj howairer, becauae it tos an efficient and 
ine:3^snilve means of dispersing the questionnaire* Gibsonj Kline^ and Gruner a 
point out that tWs list includes '^deparbmenta of some other subject bxbb or 

InatitutlDna which, at some *tim¥^ have e^ressed intirest in SCA," 

. ^ - ^ i 

Space on the qOgstlonnaire was provided for -yie respondent to indicate 
if that laatltution offered no Inte^ersonJ. oourse. ^J0£ the 63B rrsponsas 
i^aceivedj 2^0 (39^) fin^icated they do not offer an- tnterpersonsl course: 388 

(61^) offer ^uch a OTUU'se, 

^ ... . \ ^ 

■\to3irera to the k7 Gategorioal-^response itew kere subjictid to computer 

ansl3rsts ■ accordtng to tha SPM ffeqwncles program* Results of the fom' 

open-ende^ response^ Items were tabtilated,' surmnarl^edj analy'sed* - On the 

basis oi theie ^aSnalyses, valid generalisations and iiJerenoeg-^ can be^ made about 

the status and character of the intarpersonal comimmication course in Ajnerican 

colltges and universities. - * ^ 



Demographic Information. ^ \ = * " 

Questionnaire items about the size of tte institation, xnstitutional 
affiliation^ and of schobL (private^ gtate, or. church) indicate ttet we 

received the largest number of respdnfes f rOT> etate-supporbed iml^Yersltles and 
foui'-year collegei with student enrollnients from. 10OO-ii999- Institutions with 
atudint enrollnients of thte size reprisented 38$ of th^ responies ^ile 21,5^ 

of the respondents represented Institutionf m,th enrollraents beloK 1000. 

' ■- , ■ . ■= 

Inatitutione with enrol!taents_ of 5000-999? were represented hy 19$ of the 
respondents and only S.SjS reprfsented ^iistitutions with enrollments In eacess 
of ZOjOOO, The largest percentage of our response (78*-5$) came from schools 
with enrolljnents helow lOjOOO* , ^ \ ' 

• . With respect to institutibnal affiliation and tj^e of schsol^ most/ of 
our respondenta came f roni state-^aupportid" schools (63,2^) . The remaining .37$ 
were almost eVenly diyided between priTate schoola (18.5$) and church-affiliated 
schools (18.3$)* Mors thm 70^ came from universities (38,14$) and ^f oiur'^year / 
^colleges (32.1$) and clqiae to c^© from conmimlty collegea (29*5$)- *^Also, 
conoerning the type ttf school represeoted, 73$ of the respondents stated that 
their school is' on a semester syatam* The. largest portion of reniaira.ng - * 
respondents represented ; adhools o;q the quarter system (23.7$) while only a small 
fraction indicated tte trimester isys tern (J#3$), 

Status Information , ' ^ ^ - . 

The qufeetionnaire included items about whether or not ttie course 
required^ Aether it is an option that atiidents can riect from afflong several 
coranunl cation-related ostursesj and t^ether in^rollments are gaining or lofing* 
Results Indicate that arts aid sciences students are those who are most often 
required to take tte interpersonal course j but ttet they can iect it from 



amoiig several communication-relatfd courses^^^ Well ov&r hali of the respondents 
atatad that over tHe pait three -y^ars /there has^be#n a gaia In Ihterpersonal 
inrollmentgi ; ^ - , ' ^ • 

Although arts ard scisnces stiderAi may he those most often required to 
take interpersonal eomnmniaation (36,6^)j resppnd^i^ts^'alio Indicated the eoi^se 

is required aljnos t^ equally by all or some studenta m edUQatlon (28*i^)^ 

' ^ \ i • ■ ■• 

. humanltiea (26.^)3 pre -professional pVop^aras i2k%) , and business (23*7^). In 

mo^t casesy however^ studenta elect thi course fvon aMng lev^eral cQiOTunication 

dilated CO arses ($5^9%) * About one fourth of the respondents (2h%) stated the 

Course Was not an option. In addition^ 18.^ of tt.e resporidants indicat'ed 

ttiat sometimes students caii elect the coiurse* ■ ' . 

J Support^ for the fact Itoat the course is growing ommB from 5l of the 
reepondenta who reported a ga^ in interpersonal enrpllmenta over the past 

' three ye arg. Just over 'one-third (37. 5^) indicated that cotaree enrollments 

have remained conitsnt' over this same time period* , A mere 3*1% stated that 

_ . - ^ . 

enrQllraalti have dropped off some^at, ^ ,^ 

Course Information * , ^ / 

. " - ■ - " ■ / ■ ' 

' • • / , 

Tha queationnaire "Incliided it ema about th;e level of the coMpse , credit 



ourfs given^ and the number and slse of tiip sectibria* The data revealed thatt 
the com*se la predominantly a lOO^level^ -J^credit cQurse, that ia'agually one 
of leis than five sections offerid during a term^ and* Qon^osid of 23-^ 
studeiits* It ^s also ' demonstrated that the course is primarily ^ ^etructed by 
regular full-time st^f • ' / * . , ' 

, Over aijcty percent' (61.9^ Indicated that their tntf3^frsQ^al qommunica- 
^on course is^ offered at the '100 l^vel. Just over one quarter of the 
respondents offer the course" at the 200 level (26.8^), and only l£% offer it 
at ^a^jOO or iiDO level* Some of ttose responding s^so Indicated the ^i^se 
is offered at more th^ one level, . ' * > . 



Over sixty Jercent of tSie r&ipondenta (68.0$) also Indicated that- three, 
^redit hoUM are gi^fn for the coarse, About ten percent offer a two-credit 
counse while ^2^9% of the regpondents offer a one^-credit course* The interpfr- 
' sonal aourae ii ieLdOTn of f ersd for one oradlt (2*1^) or for five credits Cii-6$) 

That 70*^ of respohdente iAdlcated tha^ less than five aecfeong bf ihe 
couria are offartd tach ttrm reveals that the course %s in its formatlTt j 
growth period. OnLyJ 2.6$ itrft^ that sectloni offered each quarter niOTbered 
6-20 with U.I$ Indioa ting 6*10 , 8.51, and 3.1$ stating ld-20. An 

additional 3.7$ iaid that more than 20 seationa per tern are offered, * 

The ^ typical sectioii of the inteip^ioaal course, accprding to this ^ 
survey/ erirQlla 18-30 students (6^.8$)/ Only 25*9$ said the average nuunber 

4 of itudeirba iJi feheir lab sections was less than 17 and a raere 9*h% said ^ til ^ ^ - 

■ ■ ■ ■ , * " ' 

average nmher •amoiintid to more ^ihan jO itudenta* Most ^eeotioM ei^olled 

23-30 studenti (jStii?)^ figure slightlf^ higher t^n the 17-22 range for tha^ 

- % - ^ ' - 11 ^ ^ - / ^ 

basio course epeeoh as riported in 1970'^ aod glgnlf ieantlj- highei^priiii 
the 18^22 range for publie-speaking classed as reported in 197i4.^ Addition- 
ally, class mizp wb reported as tiie most important super^s'ion problem (22 
sohools reported it) and the third rrat tmportant teaching problen,(aa 
reported by 55 res^cndents) , (See Tables 8 mid 9*) - ^ 

Because ^leis ^an five seotlons of the course are opfered each termj 
one woidd e^cpict that-Stctions would be staffed by regular full-tinie staff* 
over 8b% of inteipersonal courses are so Instructed, Only 10*6^ of the 
respondants IfldwatSd stiift part-tinie^yistjuctors engage in the bulk of the 
teachinfj 7*0^ stated that gradate studinta cariy tht major teaching* load ^ \ 
while only li^JJ yse pittmarily uM^rgraduate studints to handle t^^^teachlng 
of the interpersoa^ cd^se. 



' . CQnt#Qt Info 3nnation ^ . - . - \ / 

' ■ ^ . Questionnaire .ifceme 13 through 21 perbainad to the, basic philosophy ;of 

the ^courie, ttii areas emphasized j aridc. the topics covered* The bafflG phiioao'phy = 

- p of the course is clearly a huinahistift-'behayioris^tc combiiiation'* Iftstswetors 

.■■ : , tend to place about 10$ of their^^nphasla ^ori eaah^ of the ar.eas of. intraptrsonal^: 

' ' STnall^groiipj arid public dommmiioatlon.. Alspj about • 10| of thel:c time 'is - »^ • 

devoted to ' Goraiimication theory'* The bulk of w^hat remains' Is gl7en to the 

pyoceej of int erperional^aomniunieatlozi jptolfically* The tan moat ofteii." 

^ - ' : . ' ^ ' ' . if . ' ^ . . ' . / ^ ^ ^ ^' 

selactfid topics to which somr-amoujit of time is gi^an (in dacehdlng order) are 

Verbal cOTrmmlcatlon/ nonverbal -COTTiinimloatlonj fee self -ODnceptj, barrters 

to pommmicatiori^ listanlftgj percepfclorii aalf disclosures eni^athfj and , 
\ corainimicatton modala* • . : - 

J- la tta first eategot^j . teaoheri Ftrt aiked what^la thallr b aelc approaoh 

. to 6r 'philoaQphy of the inteipersonal course* A humantstlo orientation mi 
ssleoted ^ 25*5^ of the respgrrierts j only 10. 1^. aeleeted a behaTloristic 
orientafclon. OVar selicted huinajiletio-bahavl oris tic (56*7^) and iaid 
their approaoh was something other tfhaJi ttese* 

Qyef twO-*thirds of the respondent a Indicitid that Ihtraper^Dnal communi- 
cation Is given a 10^ eirohasla in thdlr ijiterpersonal Qownm * Leas than 
to% said that sm^l^group cotmunibftion ^aa given a 10^ eft^haiis in their : 
course* OrQ,j U$% said that publi^ipp^lng raa 'given a 10^ eifphasis* Over 
to% give oomnmnidation thaory a 10^ eniphaals - It is Gle^ai' irom thtse emphases 

that we are da^i^g with m interpersonal Goirae ami not a hybrid courie or a 

.. % ■ * - 

_ piiblid-.ipeatelng co^se. If thi coarse to which respondents reffrred ware a 

, ■ ' ■ . ' ■■ ' ■ ■ ' • 

hybrid eourse (Including equal arrwunts of tntgppersonal, STiiall giB.tjp, and ptAllc 

■ apeakiiig) ont would e^ect the greatest nuniber of' reaponaes tn the 30^ cate- 

%or±ss. This did not occur. Over one-'thlrd of the raspondents glire over 60%' ' 

er|c . - ^ • 



1 



give p$ eji^hasia to inlierperson^X • 0>f%f Tmpoti^m%hf %i0t^^ 

give 50| br'bstt^ em^hasii to/tkfM %k ^ ^ '^^ 

One -questlori the Investlg^tQ^^g i^ Hhtatp&f^^n^ 

/ Qommmieatiori'* ^ nev label some CPi* Vs^^irt^^^ 'yUi^Ji^^^^WktAg 
Ciearljr^ this 1^ hot the cast. lAtf ^p#%^^c^b%l ^^tniVy^^Mian 4% sh dftttn^l 
diatinct In respontaenta' minds frw ^PwWrft^^^lP^^ Thi^ ^"phMX^e^ 

hf the fact that' 182 Lhl%) respbnd#ntl hO^ B^i^^e^ question oA pUbJlQ^ 
^MpekkXng emphasis, Wa. are pleased %^ ^%p^^ (^mkmt^&^t^n 
is more than a mere eosmetis dh^n|# ^f^^HwdlHo^itt^ MblW^SP^akiftg C^^fm^^ 

The inYeatigmtors atterapt%d t^^ d^Uj^W*^ fc^fiidl tbftOi^Qy^t^d tA 
^interpersonal Qow^e^ Thir^^ffiuj* toylQ^ ot^0^%A t^f t-aiyonse* 

TatiLe 2 Cot the percentage of ^^mk&e^ 0^^tK' ^OptOi y%fl#ti^^ds ■ 2t is Aot 

. ■ ' . ^ ■ ^ ^ ; ^ " ■ ■ 

ur\e:)q]ected that the m&at ;frequeiifci^ ^op%a0 kfe ^js^ tbc^s# tii^t ot%0x^ 

^. ^ - ■ ■ , ^ ■ ^ 

form chapter titles In the most ftfi^^eMl'^'^ab^d ^^£^ho^k^ , 




itaatruotlonal Material g _aj^" Methods 

Quietioajnaira Items 26 throu|!n 32 %P %1^0 ^^^s^^ the cows^^ 

the ratio of theory and perfoTOarici^ tr% t^^tHi^^e kfl6 mthodn 

in tte courae* A"^ free-response itm # tj^ ^Ad ^0 ^m^^^WsXTe ^olia%^%d 

' ■ ' ■ ■ ' ■* _ ^ • 

information about textbooka. Concefni/ig JPtJ^^-ba «Hft X%r|sat ftsfcsntate ftf^ 

inteE^erional coupsei (79.1^) are t^HtP* A0 ifi4%p0^$U^ 0%&Hm3, The y^ti^)^^ 

theory t.9 perfonnaric|^ln these QQ\iS0^0 mM^ t<5 P# av^i^t gQ/gOi attd thos^ c^Va^ 



materials or meth^^Js tjt^t recaived th:© Largest nmibeE^ of reipocses .are (In. 

dmmding^r^Bfyj)^ e^C^inations, exercisesi'Md ganies, syllatij and ■ . 

supplementjiiy , ks reported In Table toxtlookm Iby Adlmr^ o^rd 
-"Brooks aiid S^e^^ ■ p%,?i.tA^ in d, Stewart^ as, Well as the Gif f in ^and Patton bodks, ^ 

appea? to ug^i^ to^^s f^^quentl:y thaii otberff. ' , ^ \ ■ ' ' 

The inveg^i^g^^Q^. S£PUgh"t to detfrniine the popularity of ths mass lectfiii*en 

in intei^ersQte^ ^W^a^t^rtton, Ot^^ 2*5^i or nine Individuals, stated that/ 

the mag's-lectur^ fot^n^t^ uSed; Although 79 stated that the tBdepiridtut ^ 

section is tha jafrt%t|p XS*'^S stated that thqr us# both iadepeJident ftnd llve^ 
. lecturer. Of th^l^ Wo U^e the mais-lec^WeSorniat j six Individusla stated 

th^ use ths !sT:yaf?^tApf appr^cti as opposed to the li^e prteentation*^ 

Tha largest p%:^<?e^t^ge of rieBporidiafcs indicated that tbe ratio pf theoiy 

■ ; . / • ^ ^ . ^ ■ ^- - ^ ■ ■ ^ 

to perfoiwaiice i^fi^ %\& b^Sic? couwe is $0j90. iZh^O%)j howeveri the pereentage ^ 

^ ■ ■ ^ / . ^ ' ■ ■ - 

^ of respondentg Xa ^^Glfi oategoiy Jid not differ dramatloalljr ^ axamplej 

thosa ^Aio -tb^ p^rpehtag^ vae theoiy to 60% performance 20*6^f 

those who g^id tp^ p^^^r^bftg^ ^as 30^ tieoiy to 70^ jerfonnance wa^ 1^.8^, 

Tho8€ vho g%id'"-^p^ Piit'tC' V^e 20^ theory to' 80^ perfprmance was 15*7? arid' at the 

bthar end^. thofe^ vil^ ^^id yw' Mtio wj^SO^ theory to liO?6 performance ras'lS^J^*^ 

I ' . . ■ ■ _ ; , ; 

There appears to b% ^w^y Itttls oonslatenGy in the approaeh* , Inter© itingly, 
achieving this h^l^Atf^ t^tweJi theory ani3 perforraaiica appeari tg^ the eighth 
most often repoj^^d^upecrvtwty probleni Creported 10 ptopla) and ths ninth 
=*inost of ten^ repox^Qd 15%A^^hlA| probleni (Teported 2? people) * Obvioiisly^ from 
the rtaponseg to qUfistioti on the. ratio of theoiy to performance, respondeats 
art uncertain 4s t^ whi^h r^tld ts most 'appropriate, wrlcable^C or, sui - 

The iavesii|atot*a pMvlded respondanti with a choice of 20 dlffereat 

. ** ' ' ' ' . 

n^terials and me^bods^ TaPJ© 3 M^eala the niimber of responsei in each cate^ 
gory. It is inte^@^ttrt| to. nQfce'that ito rnost popul^ar course (naterial liaedj 



^handoutfl^ i^sre jalio the most popalar uied in .'conhrc;tion with the basic- course 
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'V'^/ • ^ ' ■ — : — ' . , / 

It .13 a^bo •^uite^^eattiif to notice that Just as rnany paoplt who depend on 
exmrCXdsB BX)d^^ garn^eS'* as i^owse mter^ also use txaminAtlons toj test to^r 
stuamts* This not' orJ.y support jH^'e 5^ theory and performance j 

\ but\ ^iso auggeata;^&^ GognHlve aid aff ectlva , domains are receiving 

^ nfea^r-^ecjuil OTphasis* '^^^w^ ^ . 

■ ' Jtm 49 aslfejS the ^spordarit to list the required' textbQo^s cttrrently 

being^usid in tht inb efpirsonal cou«e.. ^ TaW^ lists the most oftm repoTted 
textboolci^ A number of sc\ioolf reported ueing .more th^fr^ one book, Appro^d.^ 

- ni#.tell^ 238 (67^) use ooly one bOQicj 70 (20J) -usa two hooks i 17 (5%} use three / 

. - ' ^ • . " ' • ' , . ^ ■ \ 

boofesi and 10 schools (or. 3^ ) , rfported^^slng four oj* more titles, ^ The variety 

'/ . ^^-^ . ^ ' , ' ' ^ " ■ . ^ 

of ofc^ler ns^rises we radfeiTed $o jihim question Inaluded schools toat use no 

booksj schooLi that Leave the decision in tie hands otf the individtol instractor 

achgolS ^heXB the' deoimicn vtrte^ from term to tierm^ md still others that felt 

th^ question ¥a9 not appropriate— with no reason stated, . ^ ^ ' 
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Syaluatidji and Grading Ittformation : ^ ■ ■ . 

Qttieitionnaire' Items 33 through 38 treat^^d evaluation and gradtag methods, 
We al5o wwted to taow the extent to which interpersonal Instructors depend on 
cOiriitlve taiowledgej as opposed to ikills development, for determining 'grades* 
Flnallyi warrbed be taio^ appro xlpately how grades are d.istidbuted (from A 
througli r) in tha course* Svalaatlon by inatmctors is accomplished, for the 



11' 

i ' , . ■ ■ 

most part, by using b6th normative" and criterion-based methods. The most 
heavily uied grading ffiathod is Ahe vrritten exaraination. The students' grade 
in the oourse la daterminid primarily by the teacher (80»6$*) af pppoaed to 
peers or "^he students 'thtmaelvea. , The -^largest percentage of respondenta 
indicated a 60/liO. ratio of cognitive toowledge to ffkilla develdprnent m.th 60 
fo.r cogniti've ^d hO for skills* This TOUld support instructors^ dependence 
on written examinations* As far as the actual grades given in the Qom^sm^ 
instructors tend to- give less than 19% A'g^ approainately 20-39^ B»s^ 20-39^ 
C^s, and less than 19^.D*a and F*/. 

Only $^0% of those responding to the survey stated they^uae a nonnatlve- 
based evaluation method^. More than a third ( 36.21) stated that they us^ a ' 
criterion-based method^ but 58,8^ use both rethods, 

5y far the most used method for testing students in Interpersonal coiJrses 
is the written examination (82, 7^)* Class participation Is the next niost -used 
method, Classr.oom exercises and classrooiu presentations are used^. by about tTO- 
thirds of the respondents. See Table 5 £or the nwnber of ichools reporting 
use of the other grading methods *^ It is Irr^reisive to see the nurnber of school 
reporting the use of the oral ejeamination and the Gontract method* Both' these 
grading methods require., an extensira comndtment of time and energy on the part 
of the instructor. 



' . INSERT tkBLE 5 

Table 6 reveals that the reins of control of. the students* grades rernain 
predominantly In. the hands of the instructor* The intsrperson^ Gommunication 
coixrse las not changed the traditional form of authority in the classroom. It 
is Intereatlng to note that sometinies (as revealed in Table 6) a student's peers 
have input into the grading procesa. The studantsHhemstlves also affect that 



dadisiohi As noted tn the Table, li2*h% of ^the respond^ntg indicated that 
itudents have approximately 10^ control over tl^t grade. , 

■ . . ■ Xmtm TABLE 6 ERE ' . ' " 



Over 60^ of the respondents indicated tjiat the ratio of ^cognitivi 
toowledge to ikllla develppnent ^caeds 50$ emphaais^ on GOgnitive knowledge 
with a corresponding decline i^n skills development. One-quarter stated that 
the ratio was S0/50y 15*2^ (a significant drop) indicated the fatio wa^ 1x0^ 
on -Cognitive knowledge and , 60^ on^ skillai 16, S$ said toe ratio was ^/lOf^nd 
only 7.0^ stated that the ratio was 20 on oognitlve knowledge aid 80^"bn skills 
There is ho indication^ from these figures , that the interperscnal elasaroora 
ia or has become a laboratoiy for fun and games. 

Tablp 7 reveals that the distribution of grades in interpersonal 
communication is not signdjricantly different from other coi^ges. It appiars 
that the ernplla^s tends to be, on the grade of B, with 77*1$ of the respondents 
indicating tha-t they award approximately 20-39^ B^a in their course* 
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Administration and Staffing . , 

The investigators were not only interested in the autonori^^ven to 
Inatnictorrs in the coursej but also in consistincy between sectipns, the 
satiif action e^ressed ^ them, and some of the problems they face* To 
determine proble'ml, we asked two open-*ended questions j one having to do with 
aupejnrislng the coursi, the other having to do vith problims in teaching the 
course, ' ' . , - ' ^ 



A very large number of^ respondents ■^indicated a great deal of autonofi^ 
was provided iQh*B%) 1 This would be a likely response beGause the course 
forrTigt isj for the most part^ tndependent^ Sections ataJfed with regular 
€till-time faculty. Indicating moderate autonony wtre 16,0^ of the respondents 
only 5,2$ eeleatad tte ^'little" autonon^ cboice* / ^ " 

About half of the respondents stated that' all sections of the interper- 
sonal course were coasistent as far aa standard topic Sj assignments, ar^ 
e^ectations were concerned {hi ^ About half (iifi.l^) statad that some 
conalstency existed j 6.h% said none Existed, These facts should be conaidered 
in light of the responses to the item concerniiig how ma:^ sections are offered 
per terin* Generally, respondents e^ted that less than 5 sections are 
offered at a timei thus, consiitenay would not seem to be as difficult a 
problem as in a large multi-seotion basic-communication course. For ai^er- 
visors of the course, however^ it was ranked as the second most often reported 
probleni. Because th# course is staffed W%h regular full-time staff who 
.thdicata the existenae of a griat deal of autonomy^ one can. s^pathize mth 
the supervisDrs' problems* 

Schools report great satisfaction among %e staff (56.7^) with respect 
to the Interperspnal course, Abotit pne-third of the schools said they experi- 
enced moderate satisfaction j 3*11 eJ^ressed little aattif action | $^2% said 
they experienced no satisfaction at aU* With 90% of the schools revealing 
either modirata or great satisf action, the prognosis looks good* 

Table 8 listsi the most often^ reported supervision problems and tha 
nmnber of schools reporting them. Rather than reporting Items that are 
peculiar or unique to mpervlsing tnterpersonal-communication courses^ those 
in the supiinrisory role have listed problems that are major educational ' 



stumbling lioeks for ^1 courses that art multl -sectional In nature. The two 
problema listed there .that rnay havt i'ome uniqueness are the problems of 
dtterminin^ grading criteriaj because of iha difficulty in grading interper^ 
sonal skills or Judging interpersonal -compete ncyj and the problau of balancing 
theory and skills* 
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Table 9 lists the most often reported teaching problems and the number 
of schooli reporting them. Notice that the problems of class size and time 
appear as problems both in taaching-^d supanrlsing the inteijier sonal course* 
Also^ tJie Diioblems of ti^rae and class size are identical to tm of the top 

\ ' 111 

three problens listed in l9lh with reference to the basic -cormunicati on course, ^ 



^ INS^ T^LE 9 lEffil Q 

Several of the teaGhing and supervlsijig probltma niiy rtsult from the 
faet that the interpersonal course has developed within the last several 
years* For exsfr^le^ under st^ervlsion^ one TOuld eOTeet super^risors to. i^^we 
problems Td,th rnaintaining consistency^ secorlr^ y^ality teaching staffs 
deterrnimng oo^se content , deteCTiing gTading s'tandards and criteria^ balancing 
thsDry and sklllSj selecting a textbook^ and finding quality materials* All 
of these items are also ]^:^sted as teaching problems with tile following items 
reported as additional problems which Kould QCeur because thr c^i^^e is rela- 
"^tively newi aortf ranting student expaqtaMons BJid attitudes about the' course, 
applying exercises to inta3rpergonal theory^ irtotiyating itudenfcs to see the 
practical appltcability of the coiu*se, eatabllshing '^propriafcl class atmos- 
phere, provldln| interpersooal-coinmuni cation raodtlip and coping with tenninolo^. 



) 



. It" would be assumid that niany of these problems ifill.,be vbrked out J or gi^ea 
lesi emphasis J as the course progresses. * / 

GOICLUSIONS ( \ ' ^ V . A 

Ttere appears to be a Gonaiitent pattern concerning the nature of 
interpersonal-communication coursta at U.^* colleges a«3 aniyersitles, ^^They ' 
are predominantly lOO-lavel eo^see, taugbt independently by regular full-time 
staff members^ offered for three-credit houxi^ >d.th appro^mately '23-33 
students per section., less than' fire seetiona of the course are offersd per 

. Baalc philoeophy aad topics cohered in the interpersonal course alJo "^^ 

reveal consistenoy* The course philoeophy is predominantly humanistlQ- 

behaviorlstic. Inatmctora devote little overall time to intrapersonal and 

, sraall-group a ommunt cation^ oommunication theo^^ and public speaking. They 

focua a majority of time directly on interpersonal conmunlaation, roptcs 

selected for coverage reveal its interpersonal focus* verbal, nonverbal j 

fAdbacIc, self-aoaceptj barriera to communication, listeiing, ps*ceptiDn, 

3elf-*disclosure^ and empathy* 

-Although instzuctore report problems in striving for a balance batw^een 

theory and performancej survey result^ indicate most instmctori approach a 

50/50 balance between themv This balance li refltcted in the frequent use of 

t\oth written examinations and class participation as methods for d'etarTninlng 

- ' - ... 

student grades m the coi^se* Additionally^ ^ades are determined predoffiinantly 

by the instructor of tile course as opposed to^ students* peers or the students 

themselves. 

Despite the fact that interpersonal coranunication is nmw and that several 
problems accompar^ this newneij.j the Intei^rsonal-communl^ation co^rffa appears 



to have gained a strong foothold. Of those respoAdl^l to iurvey, close 
to 100$ rsport that iniarpsrsonal^com'se enroilmeata appe^ to be, stable or 
gaintng# Alsoj 90% of the respondents report moderate or great aatisf action 
among the teaching staff ^ , \ V 

As part of our higher educatiorial "CurrlGUiiiiTi, ^ tnte Gpfnmantoatlon 



Is eeQure% It ia likely t^at Stewart's pfedlGttQn that It talght "bee0.g^^ 

aa oornmon to oolltge freshmen and sophomoreg of the seventies as pubLio speaking 

15 - 

has be^n to tindergraciuate students of the fifties and sijctieSj" vllij indte^, 
become tinig, Jt.^is defiaitely not a fadi it has already become m toherent ^ 



and Required part of arta and sctencps^ edu^atioai hurtanities^ pre-proJessiormlj 
and business prDgrawa* - . ^ 

This ai^v^ indicates that toere la eonie consensua about th# nature of 
interpersonal commualcationj that apiech edticstors tend to agree about Its 
contantj and tbafewe Cari now speak ^th sorm pracision about the interper^oiial-- 
commUEiioatiDn o^uxw&\. It^ls gai^n^ atat;ure in the SpeeGh-CommuniaatiDa disci-- 
pline and its outlook aeams poait^ve arri bfight. ^ 
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. ■ , r .• i TABLE 1 ^ 

PEHCmtAQE OF R^fOfiSES TO TfEf CATEGOKES THAT BEST DSSCSXSE f 1>IPHASIS OF 

THEilwiEEPEflSONU COURSE* 

— — — . — ^ — -I \ 

10^' Bnphaals 301 SnpHasis .50^\Emphasis Over 60^ Einphasis 




Intraperso^l /67,0 

Interpera onal 12. 3 30.9 , 26.0 , 30.9 

Small-Group ^ 59.2 '29-0 B.h 2.9 

.Public Spaaklng li5,l ,28.6 '16.5 8,7 

Communication Theory 62,3 j 27. I 8.7s 1.5 



* All ftgures ari re-adjusted according t-p the nuniber of responderi'ts to each, 
categoiy, Intrapersonid n = 3ii7^ Interpersonal n = 37Sj Small-group n = 3ij6j 
Public Speaktng n = 206; Commuriication Theoj^r n - 33ij. 
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H'SCSNTAGE Of EESPONSES TO THOSS TOPICS TD V/HICH SOME Ai'ClJNT OF TIHE IS'OIVIU 
■J- 



Topte 


^ =• 
Percentage 


Topic 




PerceHtage 


— = — — — >^ — — — ^ . 

Verbal , . ' . 


90.7 ,. 


Parruasion 




Nonverbal 


' 89.7 


Ethic 




.146,1 


Feedback 


87.? 


Family 






Self -cone ept =. 


86,9 ; 


Asserti^f ness « 


h$M 


Barriers 


85.8 


Audi en ee Analysis 




Listening ' 


8i,8 


'^ansactlonal Analysis 


ia.l ^ 


Pirception 


8J.8 


Inter^rle^ng 


37.6 


Self -d Is c Id sur e ^ 


81, 2 


Public 


Speaking 


37. k 




■ 76.5 


Intercultural 


36.? 


Modils ' 


76.0 


Researcii 


2h.3 


Theories 


75.8^ 


ITocational Communicatn. 


■ 29.1 


Coaf Itct * 


70.il 


Rumor 




28.1 


Self ^aatualisatlQn 


68,6 


Orga^zatiorml Communtn 


, 27.8 


Sr?iall-grou.p Comniuni catn. 


68.3 


Sensitivity Trainirig 


Eh. 5 ^ 


Cliniatei 


60.4 


Bargain: 




22. ii 


MotlvatioQ 


53.9 


Argumentation 


22. ij 


Valiies Clarlf icatton % 


52.1 


Voice and Articulation 


18.8 
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^^ati^laV^tethods— -Nurnbe^ of Schools M^^^tlttrl^^^^^y^^^^i^mbar of Scjioaj^ 



Handouts 
Qcaminations 

If 

Sserclses and Qameg 
SyLlabi 



%'adtc encounters 



Slraulattons 



Work sheets 



329 
22h 
321 
306 



Sappletnentary readings 277 



Critique iiietts 



26a 

2 so 

168 
166 



162 
^' 162 

137 
265 

107 

90 
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